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and of this value of the family to society, as the child is ex-
ploring the outer world while still home-centered in his inter-
ests. Through experiences with many tools and materials
related to daily life, individual originality may be developed
and certain homemaking skills learned.
An adequate program in personal, home, and family living
for pupils of these years requires that all the teachers, not only
specialists in home economics, understand children and how
they grow, have an appreciation of the qualities that enrich
personal and family life and some knowledge of how to gain
them, and use their skills and special knowledges to help chil-
dren and their parents solve certain of their living problems.4
All the activities within or without the school's program
which affect the daily lives of the children are educationally
valuable and should be used interchangeably. For example,
such activities as home assignments, which definitely affect
the hours a child spends at home, should be gauged to other
cultural interests of the child and his family, and some of
these, such as family talents or interests, should be made an
integral part of the school life.5 To illustrate: The parent
who is musical could add much interest and beauty to a
school assembly.
Such a program would require that contacts between the
school and home be continuous, and that the school work
with the children's parents and with community agencies to
encourage the growth of the child in desirable ways, to dis-
cover child and family needs as they arise, and to help people
solve their problems.
CHILDREN'S NEEDS GIVE DIRECTION TO THE
PROGRAM
Teachers and parents, and all persons who guide children's
daily living, must have knowledge of what constitutes the
4 Ellen Miller, "Elementary Education in Family Living/' Journal of Home
Economics, 33:4:238-239, April, 1941.
5 Joint Committee on Curriculum Aspects of Education for Home and
Family Living, Family Living and Ow Schools, pp. 409-414.